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SUMMARY
This paper overviews the use of assistive technologies (ATs) by dyslexic students in British
education. The paper first discusses the definition and types of ATs, followed by the actual
condition of provision and use of ATs in each educational phase, with reference to policies and
issues. The paper lastly discusses implications for Japanese as part of modern foreign

language education in the UK.

1. FUoic

TAALZ VT L, QEETORY VIS 2ERICEEN VDI, fiAEx
IR Z X TWDIEIR DRI CTH D, 7 4 AL 7 T OFERITIE, CFNEATH
2720, —OOFEOHTILENRFE LY, —2OXOF TEENRF L=V | (E8iE
BN HoTc D W) ZENRBETEND, £DTD, HGAEEZLD L OITKRHEND
20 SCEONEAZHNE LT LB ORAED TN R—=2ANEL 8D, 74
Voo TFxy M P THABEZERRHICT S Z 0, RAWEEX2N0 / —FElbH 2
EDREEREANEZ N, EROF—TF A RN EEZ 2 TWDD, BODARrY
2= VEHPNELRG G b H D, AMTTHRAFTEZ LT LI LICHEN R TRNI LD
%\ (Pino & Mortani, 2014; Reid, 2009) .

JEE TR, AR SR BIERNE S LTV 5 specific learning difficulties (DL SpLDs,
Whp L FEEE) O—DIREINTWD, T AL T OHENRRENEIND
TILT 7Ry MEICETAEETIEZ, AAD 10% BT 4 AL 7T ThHhbHELEbh
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T % (British Dyslexia Association, LL'F BDA) ., £7-, HEUFORHF ORI L D &
BE[E D KA DK 5% DM & 220 SpDLs % > TH Y (Times Higher Education, 2015) . &
DIBRLZVONT 4 AL 7 VT Thh, REOHEHFIRBIZENT, T4 ALY
TERBWADFEENRND ZL1E, FFLVAIORRTHDL EF 2D,

BDA X7 4 AL 7 VT OEFOH T, “It tells to be resistant to conventional teaching
methods, but its effect can be mitigated by appropriately specific intervention, including the
application of information technology and supportive counseling.” [7 « A L 7 ¥ 7 & £F>
FEE L o BRI BRBIREICESWERE THESOIIRERZ LR, 77 /1
TeRAV ) T EENT S LT EOFHE LORBAREMT L2 LN TE D, ]

(BDA) LHA~NTWD, ZInbHslng Lk oic, REICEI LT 4 A7 VT D
XEOBIGTIL, 5iAEE OEEZAM T 2 OME B TH 5,

B Oianid assistive technologies' (UL T AT) | assistive learning technologies (ALT) .
FIFBGRAT 4 TR EORERBRCE 7 —=27, EXA 0 T—=TIZHb
577 7 v Y—0O%4 1L information and communication technologies (ICT) 7 & & FEIE
NTWD, 2010 FIZiT AT O R EEFEEZXDHZ & A4 HIL LT, British Assistive
Technology Association (BATA) 738X &7z, ARIL, HEOHFITKIT D AT Offi
MEFERBIZOVWTOILHEDE LOTH L, T AT DER L HHIC OV TIE~ND,
IR D @ EHE M OVEREBE £ TOREREICKIT S AT OO FEREIZ O
T, EATHEZ S LI 2, TORNEFBEE TOT 4 AL 7 T ~DOxG & AT
DFERIZHONWT, S HIZEEICE T 5 A AREHE ~DORBIZONWTELET D,

2. AT DEF. /7. Mk

AT LiE, TFEESET D, HOWIEFRRICT DkcRR7 7 /ny—) OZ L xiE
¥ (McKnight & Davies 2012, p.11), N— RV =7 6V 7 b =7 b EHL 0 b HEND,
F72. SpLDs ZF O AND=—XHE DL THHICHRE SN b OLEIT TR, V=7
BRAY— Ty, X7 Ly MERRE R —EAETICHE S NIZbOTEH, %
BEZRT 27DIHEDLNDIRY . AT OHBEIZE 15,

PENOEERT A ALV 7 VT BV A FTEH, T4 AL 7 T 2O ADOEITSE
DAT DY ARRBHY, ZOFRHELENFIZONWTHELIBNMENTWD, £, 7
4 AL T IR S AT 2 FMICIET 24 I v vay By %A b
LW ONGEIET D, 7V — 7 IVIRE T EMIZEDR > TR OO H A R ELITIC
L LTEL,

e BDA Technology URL: http://bdatech.org/

e SENDirect URL: https://sendirect.org.uk/

e Dyslexia Action URL: http://www.dyslexiaaction.org.uk/

e Dyslexic.com URL: http://www.dyslexic.com/

e Inclusive Technology URL: http://www.inclusive.co.uk/ (SpLDs 4f%fhts D
YA )

AT X ZEDOHBBNZ, KELS DT TCEFEDOZ A TI2HETE 5 (Abbott et al., 2013;
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McKnight & Davies, 2012), —-2/% ‘remedial technology’ (U AT 4 7/« T2 /oy
—) LIRS HOT, FEH EOREE DS OXEHED 5 WVIFERT S 2 &2 B
AR ENTZINHDOTDDT 7 /v —Th b, #YIRLHEZITI oI I
T=LbORENTIICE D, WE - BEmTOY 7 3%y, EREANY T
M IELHTOOFAE B L L7z DT Wordshark, Lexion, Nessy, Quest 72 £'73
& %, Rapid Reading 72 &', ZA72AMICHARLT W T +—~ v N TT 7 EATES
V7 A PbEEINTND, =T F—DS, Y=—TF LA AT =g RED
—FICBIE SN — A bIEAMER &SV E S, R P TR STV

(BDA Technology) .

“OHIX ‘compensatory technology’ (fIfED7=bDT 7 /oy —) LTINS H O
T, RIS D2 WIERI FOREEZ I Z 20306, TEHRY EoREENRER ST
IZFENHEIST 272007 7 /) ay—Thd, T4 ALI VT EROANCEILDE X
o AT DELIZIDOZATITHNFEEND, THFA M EFuT DB, & 23071
ToMRE., TAT T A AV LEBEER LTI LAV Ry y 7T DO
V= TFARDODPDVIZAZ Y —2 BV RV TORTHRE/R EN Z IS T2 5,
BDA Technology %+ F&R5 &, LTOT 7 ) ad—nEFbohTn5,

e AX =2 R AF¥yS—

o AX—hT

o TUHXNIAT, BREHER

o HTFIR

e el —HF—

o ANV Fxyl— AL THIFRE

o EiitknE., ETEE

o  EOMERE. Eatek 7 ¥ A MursE
o HARY AT Va—NVEHYT KT
o VAU RSYTIIT KT

o XYFRIY—V

o FFRF—A—F, MTTEXLF—FR—F, 2L,

—ORIEARARE ST FEERICT 5277 /vy —Th s, PIZITHEREETDOA
DEFLUNDOFEEZRNTFEETCELLICT IR EITHLIN, T4 AL TV
TEFEOFEEILL o TUE, ZOXA T O AT IFFIC=— AR E W DT TiEeu,

SOICEHEIL, EEOH L2 LICELLT HANCERT 277/ ny— (a=1—
PATHA L) . HMOBEEEZEAD=—XZLTHAI YA XTEDHLIITL
777/ a—0REGED LN TWDLN, I —MIbT D DILEIERERID D0
ZHThbH, BlkIZ, Bk Lie—miFoTr 7 /gy —%Enoo, &0 eWEn %
HAICHESNTET 7 /a0y —TH 5 OB i TH 5 (McKnight & Davies, 2012),

3.AT ~D 7T 7 & & L 5EHE

3.1 AT OE A Z L3154
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RKENTT 4 AL 7 T 2fO NITHT 28E 2 38T 2 ETEERENHEN
D& 5 ,1995 FZHil FF S 4172 Disability Discrimination Act (2 1FE & ALBUAE (X Equality Act
2010) & 2001 G2 Hil & S 4172 Special Education Needs and Disability Act (SENDA) C
b5, ZAUTEY, BETIEZ, FRIZBITLT 4 AL 27 7 % 5T SpLDs D= D
BXEPIERICEBTT TR Y | RERHEM LR A~D NPtk DO BR SpLDs 4
FFOoFEZENTHZ EbiEAR RIS TWD (i, HIBIH), £72, 2FEHEN
IMEeFEO=— NG 7+ —~y P THT ZEBRKOHLA TS (McKnight
& Davies, 2012), & 512, 2006 4 12 J | [EE#EFRRICHWT [FEEE OHEFICET 2
FK ) DERAR S A, PEEIE 2009 4 6 AICHEME L7z, Thasl), BE OB CHEE
B, FHUIETR IR OTICT 7 /7 a v —%2FHATELXL912T5Z ERRD5
N5 EDITY AT OBRFE - LR OB TOFEMN LY —EHEES TV D, B,
BEOLZ A, HEBBESCHIGERBNEEDOZOIZ AT ZHEAT D 2 & 2R/EMNT DL
FIBE L 72y (McKnight & Davies, 2012) ,

32 MEAOFELD AT ~DT 7 A (1~5 % £ T)

BFAOFEGENT A AL VT ThD BB ENDHERITM, Lo, T4 R
LT ThD ERBMIENTSGE, VT T U —AF BT A REIZIZ R M HERY
FHDITI D T T EEFE LN E SN AT, ZOROF-EHITRH LTI, U AT 4
T T —OfANPRERESND, F—LARERERS, KL EYAHD D Z
A TDHEDOREN, FERZOL OO - RLMFHFIND3, MEvs, T AL
JUT HFROFELBMULOFE LB E XIS TIT TR TWT D &) BIE
R COEICT LD ENHROEETH D, BFAHIOF E ST HITKT 5 3 CRiE
ERDDIE, AT ~DT 7B ADTDDFHEOHFT T D, BHEAD D, EIREN L
ERBZET 50OV TIE, EoZX W LETA FIAVBRNVESTHD
(McKnight & Davies, 2012)

3.3 1% - PEHERRICBIT D AT ~OT7 72X (5~18 7% £ T)

Fe[E TN 532D 1K E T 5 187k £ THHEHERRIZ A2 5.
I~3HAET LI D 5 ETOD Key Stage &V 9 —DDEBEICE LN TEY, £
® Key Stage (2 H ARDFEREEFHIC Y 72 % National Curriculum (NC) 723E H i
TV, BEBEMFRIL Key Stage 4 LT T2 16 W E TTHY, Key Stage 51247
LFDHRD 2EMIT, RFEFOLDOEHIZH - 2HERBEL T, EFEAm
L2 WE TN HRICEATZY T 5,

T A AV T RO D YL AREIE AU & D WIT RIS ELR S D SENCo
(Special Educational Needs coordinator) & FE(EHL 5 a2 —F ¢ 3 — X —(ZHAE L,
SENCo 21 MZ7e» T, ZDORDHEEREIZL DT 4 AL T VT E 5 IpDORBKR
FENEOER Y 8 2470, Individual Educational Plan/Programme (IEP) & FEIENL 5
RE - AEERO=— XL LB OO0 2T o, AT OEHAH Z 0t
B OWMFETHRFTSND, £z, 56 9 %#4F (Key Stage 3 725 4 ~DOBATH) 12725 &
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Transition Plan & MEIZN D /B HE K TR OER Z RGBT ICANTZFE ZEO =D O
HiZ 3. T% (McKnight & Davies, 2012; PHi%, EIRIH) |

NC [THLETHA RTA NTBET, HURIZ L > T, D WA DFASIR D
IZE-T, HEORY HIIZEEmd 5, M8 AT 1T 5K Y o —ffibiu s b i
e - FREDOZENKEL, ZOHE - PEHERBRIZBIT 5 AT OfFHERIZOW
T, 72 ORELH Y, —ERMEMZ AT Z ENE LV, ITFEOFHE THL D
272> TCWDH Z &id, MYR2MA T L, MURELITI ZENEETHLITH N
oL, BEE TTERELFOMEZOLONRARELTNDENWIFERTHDL, 2
Wr & SMBEFEIZ L > THi» TV D FXR, = M A LOFERKOIREEMT 110
KA L 2T bnWr—AR ERHEINTWD, £z, A OHEIA AT
BAOBRZELIEML TR, DX AT Z2IEAT 570D N—=0 7%
AT TN ENREL HER N 272Dz, AT 28>0 <EALTH,
ZOREERKRIBIZENPETWVD EEFEFEARVELEE DTS (Atkins Ltd 2009,
McKnight & Davies (2012) OFTH5IH), S HIZ, BWFATOF E b ~DZEOLE

AR, AL AT BNEZITRBET OB E FIT/R>TW5D, FlziX, B
IBEDPIEA LTSGE, ZHUERT20E - AFEORBWIC 503, FRBEA L
BE. FROAEY E 72D (McKnight & Davies, 2012) ,

3.4 BEHBICBITD AT ~OT 7 A (18 kLK)

MEHEICRDL L. L0 —BEVHL LI SHBBORP RO TN D, T4 AL VT
L2 & =412 1%, Disabled Students Allowances (DSA) & FEIE L 5 iBh 4N G
Sh, BFEF, 2oMMBherfio T, MADO=—XITSCTAT ZEALZY AHY
FTEEZTTE0T 5, BT 810572 AT 25 720D 1T hb—=2 7
DERG ZOHRIZEEND, HEEZAEREIL, B BDA ICXVfTbivTsh, 7
WEA D, N—=FEALZED LT, DSA BNEHBEND L DFED, TAALT LT
ThDEREINNIE, AT ~O7T 7 & AXFITHRIZAIES N D,

BEHEREICBIT LT A AL I VT OFAE~NDIETII MEDOTDD , DED |
TEXAHRY ZONENRBRENTICFH IS TE DL L YT H-0 0N HEE %3
CHZEN—ENTHD, Bz, BROSET., BETO /) — T —F 7 DM
By, ARV T OF vy BREOKOYI D IR, 3B REIERCBI 5 552 5
TEXAMRLIF v — /) — beEFLL, REMIBAMT D, 7 F 2 MOMEMZ
EOPERZE— AR U T ORENRLF ORI S E2ARHICKAICR S,
mETHD (B, FRYF), RAFEEICE, JERZFOLDICT e —F 9 57l %
ZF LD ORMNABN L . AT SOMBERIENRO LN TWENLTHD, 4
SRAT b, fiEBNOLOEBHATHAMELEALE T, TORR LM O & H
BEOTHZLICHDEEDON TS, (McKnight & Davies, 2012),

Draffin et al. (2007) 73, &% AT ARSI HERK LT 4 AL 7 VT ZFORFAE
455 L\ AT o oG A VX B o —iifE (BUNEE 99.6%) ICXD e, T4 ALV VT %
FFORAENBK CHLE L SN TEMBINT AT (X, R Y a0 0iFnc, A
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Fyr )b —, THEEETHSR. AV R~y 7Y T, TXAMRERLET Y 7 b EEHE
D DONE S RN AAEDbEThHoTe, AX vy —%FFOoDIX, 7TX¥AMEET
fEL, EDHEART W T +—~<y MIEHTELHEIICT 572D TH D, Lo T, OCR
BERERT OBF Ttk - AX ¥ —CHVAALE L TEa L Ea—X¥ ETHRETEZ D
ERIZEHRT DY 7 ) THDHZENRZV, Draffineral. (2007) OFREREFZLLITIC
FLOTRLTEL,

N R =T

o A¥xvF— (HFHET63%. 95, OCR f 86.4%)

o HiEGREHESE (LA T76.3%)

VTR UT

o T XX MNETHMERE (BEHIE 79.8%)

o VALY KvvT (EHZRKT6.9%)

o  EAINEkMEREST XEEE (A 36.3%)

o HiETITHMERE (BEAHE30.3%)

o XAV UHHBhERE (A= 28.1%)

FROMEEIT, FVRITOWMETHEE D> TR, EHiZ, AV aiimz, &
~— 7 EFORAEL 100%I2TSNWTEY . MP3 7 L—Y—0OFTAERY 7 EiT
<&EEDHTWD (Sealeetal 2014), KV HE/RT 7 /vy —2 AT & LTELNT
Ko TETCWBHLEERXD,

EERBIZBIT S AT O T, BUEAENED N TWDHDIEL, 727 & A TIER
KZEDOBHHAFERESL AT 205 —V %)L Xy NI—=F 7 ThdH, LOFTRT
7 7aP—0[RIE A I N— T HEERRET D ET, EELWIIRNHRTE
%, —HRICHEl> TV AR THILE, ZOHEWHIZONWT, b3bIFEXER Y
2 —OHEMZIHRE L2 &b, BAHOKANITRICHITTCHLH ) 2 ENTE, T4
AL TOBDLRUICERRLS 7 T AA—RNEDEZRDOF Y N T —7 B Z &N
T&5, ThET TR, HEOVERTWE7D, “LLTHEEZE > THA+TD 2 &
MTEXS, —FH, HHAICEBRENTZ AT IZOWTIE, T4 AL T T TRNT—Z R
— MiE, TEBL TS S E TR anbR0nG ) VER L CHilckks
DT B LRV TRFN L) EWo BB T 4 A L7 7 OFAEITHRT S
ZLARBETLIHEMICH D, BB, T4 ALV VT OFAERENBEVEITE ) 20
(EAE D B o T2 —ADOHEX, 72 Wb TIERWNR, 5D L Z AR Th D (Seale
etal 2014),

Fo. ZORENE, WO TBILZ BN TEIET DL 2R THH Y, FEIC
BIFOBEV LA ETLURIIRDOOND L) IC 5, EIGH, FERTE CORRKOLE
fb~iis L2 T U7 77, B 2aHE2 R 2070 RIS, S HICAFHEEORH]
X, FAEXEE X2 TChH Y VBT REETOMMRICYE AT DR
EEMBENHIULIT b —=0 7 %2 2Tl 620, 2O X9 ICAFEZITS
OZ L% —EFIZERIIR L2V, ZERICETOZ L 2EHfic—ElcZ i b

TEEL W ERZU, R E LT, TR0 D) TES ORFELWNG ) WS
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ZIORNNG EWo BT, RIS SN AT Z2F7/ENEDRNWT & 43
R —AH D7 72y (Seale et al., 2014) ,

EDHIT, RETIH, HaRBELala=r—raria iy, BHECE < O
it LR — R aeES T ENER I, RRIIESHERN &7V — T 2/ AR %t E
F7e0 Ladhideben, Lo, RETOHBIEHDLAETOART 4 AL T ¥
TOFAEANDIEOBEREZHBEL TWDEDITTIEARL, £ha—20RM B, RihlZe
=—AXDHLFEDIDIZEMDOT7 +—~y eI L2 ENHLWEELH D,
WEI7e AT % kG L2721 TIERIZ OB N LR WREETH Y | 5% OWFENRLE e
il Cd 5, (McKnight & Davies, 2012; Nalavany et al., 2013)

3.5 APEHE. WHICBIT 5 AT Offi A

AEPEHE OBL, BIFOXZXEP R BB EICNWE ZATH D, DSA ITKF - K¥
BelE T £ TR EIN DD, EEEE O a— 2384 ThH 5, BDA BNEFLA —I/LIC
L DMHREEZH T TWDLDOHRTHSD (McKnight & Davies, 2012) ,

T 2B LT, SRIC T2 AN TV D2 - FIIR S 77T %, 5 2 13, Transport for
London (7Y Ry DOEERZEHEEDIEENER) 1L, T4 AL 7T DOH LA
LEELT VLS ATBRBEELREE L T HE2ERFAO=—XIG LTI A X
VA RXTEDY 7 hDOa—RKL—rI 4B ZAZBA LT, V7 MZEEN TS5
BRDOI L, 77X A N EFHEREIRBERABENREL, T4 AL U7 2ROMEE T
Tl RABEFEREEREE CAEEOMBIC B FEE L TWb, £z, BB DM AD
IZIT hb—=0 7 %% 38, HNICHERDOIT hb—F—%2EL Z L AL TND
(McCusker, 2013) .

3.6 SMEREHEIC T 5 AT Off

TAAVLI VT HFFONIE o CHAEBEZFZSZ LITR L TES NI & TIEHRY,
MFEOFAEZICNEL X 28D, TN EFBROREL FHT-ICFESSETHERBRT
HEREMEDRENND TH D, Lol MR EE o, AT % EFRITIEHT 5 2
ET, FEHEBEBOFFOTREME A RARRIZSIE M Z ENFARETH 5,

TAALT T OFEFVHNEEEHAZABECEE R L E LT, ZEEEHERL
To AR L AR L, ELREICEYIRLEE ST 2 &, HEFHEOEE
LoD LFxLHZ L, HRCENME GEEERR) 2HWEM AT 2 2 &avsE
FH4L5 (Crombie 2013), AEFEFEHOIBIIHMRHI THL L END AT &, D%
<, OBEKOEFEZMF-> T, OMELHYIKL GARISE), OB D— A THY
THZEEHRICTOZATOEDOTH D, BESCHELAEGTHZENAMEND
RTCIE, ANEREFEICBIT S AT X, VAT 47727 7 av—E L TOMIENE
WEEZXDTEA D, Crombie (2013) [IfBlE L TLLTD AT 2217 T 5,

o AV—hT7FURZT Ly MRREDENA NS (FFEX T a—
RL, WOTHLEZTHMELFITLLIICTES,)
o AFXy =T Ry (HEHARETONLRVWEELZDL THEiSE LI
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5, WEEMREM DL OV, ] : The IRISPen Translator)
o TXXINEFHHMERE A LTLEENAZ Y= ETAALT4 FENDD
DR, XFH AT DT LITmiHr BT 5 b O EAER, ) : Balabolka,
ReadTheWords)
o HHLTLEOREZHMIES LY 7 (B : Audacity)
o RV V—VEBHZOUHIIHAZYAZXTHTHODOY 7 K~ (fl: My Study
Bar)
o TXAMEMRAT LY 7 b, SBENPBEIEZIDOND, AV —THEL A
nons & AR (F] : Wordle)
e VWOTHLEZITHUALVETITATICHELLBYVIBELEFENTEX LT Y
ZIVHEM DO A~ (Bl : Vokis, RNy R¥¥ 2 L) 72l
BB, INHD AT (X, T4 AV VT BREOFEFILT TR FEESMBI K
(23 E s, FEES Crombie (2013) TiX, ZAay M7 ROHLEK T, T4
AV 7 T OEFERIFICHE INTZAR Y RE v X MR, BRICERAEEITK L TRt S
TBIRERE SN TWD, RAEHICEICNL2EWI ZLiE, VAT TNV T/ ay
— & LTOMEZFF -T2 b D0, AEFEHEICBW T, 2="—% L - FH 1L
LTHIHTELHRBHERSH L L 2R T 5, ZORITEETH DL, RIZBED TR
Do

5. HAGEHB ~DORe L 5% DRY

INET, BEZBITDLT 4 AL T VT EFEOA~D AT OfEft & FFEREIZ O
THEL CE7z, COXIRETREVEL L THDINDICOWTOMYIRT ' A A b
BT DH T ENHHRIS R D0, IS, IRFERIIXY AT TV - T u—%
FANWTHAEEZ R EICBITHRELO L DO ERT 52O DA LER S, KA
mH e, TELHRY ZORENRR SN TITFEIEIST DO DMEDIZODT 7
Va0 AEBERH SR o, T A AL U T EREORFEEDE LN
RY AR, AF v T —, BEFERE#HSR, 7XAMERY 7 b BBV
— WA= HTARXT LD 7 ML TWLH L) ThHLN, —#Ho, FL—
= PRBERERICBE ST AT 1, [CLWREAFROPTHEI 2L 2HE 50
TLEI T —ABR0VDITTIERN, = HF T AY— 7+ RF T Ly MK &,
HiRZHD7T 7 7 a0 —DIEFEICLNEE bT-b L, T4 AL T OFAL
Z O TRWFAEL OROER AL $2 2 LITORB DR bR ST,

ZIUIHARFEHBIZB WM ZRIBTLDTHA 90, IR LH 2, w5 -
HEZEICB T2 XEICOWTE, T—FF0L 00 iz, T2 THELIERE
THZEIEITERY, LL, EEOKRFICEIT D HARBEBHETICONTL, 2l
HLIRDFIZOWTHEMROR O ERET D ENTEDHEAH, THUE, T AL~
TOFENT EARX L a2 T THEMZHRE SN AT &, BAGETE OmfE T&ic
NEO AT EOMIZIRTZ 0 B 5 AEEMETH 5,

SMNERESE A SR T D AT 12X, ZEEEZHV, VKL, AON—ATHERS

74



Journal for the Study of Japanese Language Education Practice Vol.3 2016  pp.67-77

V=& LTCOMEMRRD Hivd, L L KFETHEAENZIT 5 XEITZE 5 Tz,
MEOTDDOLEDOTHAIGENTEAETHSD, FEEE, Wl - fth (FIkIF) (X 5K
IND AARZEBHERC T D4 T4 VBT T REDOT 4 AL 7 Tk 59 R —
RS T L H BARGELFIRID LR L0 L, BARESF I Lz R—
N FERLEZDOBNOLEREND D, EETIE RO T, E57 RS AL TN
DIMBIRN, | EWVWIFERFELN TS, £/, TS T KL AL THWbo
LW L) I A MIREEND L O, FAFRED ST ORER, BARGEHMA T
A4 AVI T RO E R IRT ORICR bR o T\ D 2 &I TEAR 22 XD )71k
THDHZELWALNITR->TWD, EEDT 4 AL T VT OFETFRAELEY 2 —
ZE UHMEICHR L, BERNREREH{LZENTEDITT ThH L0, BUIGOHA
MHTDE, ZTTVDIETOIENAATEFE TN TIT ) EHEEBL TW RV
BEMEZRETHHEOTHD ELMINTE S, o, KVEUARXEEZITI 2OIC, #
fll E D AR SR ICE D> T 2 ENRTE TRV E LR TX 5, Eli%?i
BOXIBIHHL LT 7 7 ao—0BIIbL b AL, #HENT 0 AL 7 T Iex4 %
ELWHEEZRDG, o, L0777 /ey —l7 78ATEL L5 I2LTnL
ZENBEAOMETHD,

20 ALY DA —T 4 AV T AV NIZHT DR EMEH OLERIILEE D |
CALL OFFCE 7 —=2 7, TV X NVEM ORI L, SEFEHEEIL, 77 /vy
— O IR R DD A TEBFAH L WD 0B Th b, piido A=y B
7V ROEBROBINRT LI, SEREFEEET L7007 7 /7 uv—I%, 4%
XT 4 ALV I T OBLR LICEDLLTICETOFEEFICE > TR TRER2E Y —
NDO—D2& LTHBINTWS ZENTRIND, AEFEFENLY BWTTRIZR D
SO RAF AL THY , HADAME L TOT 2 VR R EREITE > TRIER
WHDTHD EMEDITHID X )27 -7 (DfES, 2002; Jones, 2013) FES . AJE%E
BLT, FOTVWEEI LDORMEND=—XZESTEETESI ENTX HREOR
L0 —f@iEde = & 2 RWICHIfFT 5,

E
W, AARTHLZOLI%T 7 /o d—{Zx LT @R & W) FERRDS WV S

hé;k#%éiof%é

2 7277 L. 2014 4 4 HIZ DSA O THE % 70%H17 L. mﬁ TOTEEBEDOD DA

B XTI DO OMEIZET Z ERREINTZ, TOREBICK LEMFESCFRRE S

I LBIFES RHEEY 248 0 JAIF T b (Lewthwaite, 2014)

25 3k
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